Best Practices for Future Language Teachers  by Myers, Marie J.
 Procedia - Social and Behavioral Sciences  89 ( 2013 )  484 – 488 
1877-0428 © 2013 The Authors. Published by Elsevier Ltd. Open access under CC BY-NC-ND license.
Selection and/or peer-review under responsibility of Prof. Dr. Huseyin Uzunboylu, Near East University, Faculty of Education, Cyprus
doi: 10.1016/j.sbspro.2013.08.881 
2nd Cyprus International Conference on Educational Research, (CY-ICER 2013) 
Best Practices for future language teachers 
Marie J. Myersa* 
aQueen’s University, 99 Beverley Street, Kingston,ON, K7L 3Y7. Canada 
Abstract 
Teachers in training have to grasp different degrees of difficulty and different amounts of detail involved in 
acquiring professional know-how and at the same time understand that these have to be balanced accurately. In the 
light of new developments for the teaching profession, teacher preparation programs come under a great deal of 
scrutiny. We analysed more general and precise official mandatory recommendations taken into account in shaping 
programs and supporting learning. As a result, we see in future teachers willing to endorse new implementations, a 
demonstration of their understanding of professionalization at work. Updated guidelines are effective despite 
concerns. The new grammar and the cultural approaches need further refinement but look promising. Increasing
efforts to make students interact bear fruit.                                                                                        
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1. Introduction 
   A discussion of the value of in-service training, especially in the teaching profession to develop professional 
'judgement-ability’, is often set in contrast to research results showing that teachers' actions do not necessarily 
support their claims and that curriculum developers’ understanding has to be broadly inclusive and not just 
superficial. However in our context an understanding of research in one’s field is considered to provide the 
necessary underpinnings leading to more effective practice. 
 The Ministries of Education and Training, Colleges and Universities (2012) have led consultations for an Ontario 
Enhanced Teacher Education Program, the main constructs of which are delineated and discussed below. These 
meetings were prompted by the rapid changes impacting everyone. 
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In teacher education programs there is a need to grasp the different degrees of difficulty and the different amounts of 
detail involved in acquiring professional know-how. As well one needs to understand that these have to be balanced 
accurately. This socialization process can be compared to an Acculturation Model (Brown, 1980:129) during which 
learners undergo a phase of adjustment to the new culture, here the teaching culture or Target Professional Culture. 
                                                                                                                                                                                                 
    With new developments for the teaching profession, education programs come under a great deal of scrutiny. 
More general and precise official recommendations are to be taken into account in shaping education programs in 
order to support learning.  
 
    There is a mandatory core program delineated in subject specific curriculum guidelines including content and 
applications. For instance for French as a second language a strong emphasis is placed equally on pedagogical 
principles, instruction or French didactics and ways of viewing content for teaching, learning and acquisition 
.                                                                                                                                                                                   
     The Ministry of Education advocates ‘success for all learners’ with the overall functions of education aiming at 
supporting individuals; society and cultures, all in a tight weave with community involved in schools. This agenda is 
dictated by our immigration culture and the need to be inclusive of diversity. 
 
 2. New Ministry perspectives                                                                                                                                            
 
   So for teacher preparation there are identified emerging trends in education. The priority is given to 
‘understanding the child, youth and parental mental health issues’. The next concern is around preparations for 
transitions, meaning facilitation for students from the education program to the workplace and encouraging them to 
seek employment as well as ‘instilling an understanding of student pathways’ and these include moving from school 
to higher education or the workforce including apprenticeships. Following this point on the list comes technology as 
a ‘teaching tool for, as and of learning’ in the classroom. Next in descending order we have environmental 
education, media literacy and financial literacy.                                                                                
                                                                                                                                                                                                   
   After the topic ‘trends’, the discussion moves to current required teaching knowledge, skills and strategies. First 
on the list is ability to conduct research and data analysis with self-reflection given as an example. Expanding on 
this idea for the purpose of better understanding student needs, inquiry-based research including data collection and 
assessment is advocated, keeping in mind current learning approaches.                                                                                  
                                                                                                                                                                                                   
    In-line with Ministry mandatory curriculum guidelines, teachers have the responsibility to articulate the given 
standards of practice. Also, in addition to the specific didactic guidelines relevant to the specific subject area, more 
general theories of teaching and learning have to be embraced, like differentiated instruction, experiential learning 
etc.                                                                                                                                                                                              
    
    Moreover concerns over human development and learning are expressed. Future teachers have to see to student 
engagement and learning through knowledge of classroom management and organization, child and especially 
adolescent development including an understanding of transition.                                                                                           
                                                                                                                                                                                                   
   The next item of importance is student assessment and evaluation and increasingly we look to the European 
Common framework of reference (Conseil de l’Europe, 1996).    
                                                 
     Because of the great diversity in our student populations a great amount of emphasis is placed on equity, 
diversity, sexual orientation and the need for a broader understanding of such positioning in the larger education 
history and system. This entails an appreciation and respect for First Nations, the Inuit and Metis backgrounds.        
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In addition special programming also caters to English and French language learners, with programs aiming at 
increasing students’ language skills in one of the two official languages.                                                                    
   Adding to the above, mention is made of legal requirements, professional relationships and special education. 
3. Insights into personal aspects 
   The Conference Board of Canada, the national think-tank deciding on future directions for the country, has also 
moved from an emphasis on inter-personal intelligence, getting along in groups, to placing more emphasis on intra-
personal intelligence with the objective of having each person develop their own independent strengths.                              
   Language is described as the linguistic manifestation of human behavior and culture as patterned behavior. It is 
recognized that each culture has its own unique individual behavioral pattern, linguistic or otherwise, as well as 
cultural icons, artifacts, histories etc. However, learning a foreign language and culture will not necessarily mean 
changing the learner’s behavior and injecting new ways and values of life into the already established behavior 
pattern of the learner (Lado, 1957; 1961; Stern, 1983; Rivers, 1981). For students in the classroom this is often a 
problem and future teachers of French do not have an easy task when having to deal with such delicate issues. In 
Canada we have problems just like in other countries.  
      One has to think of the difficulties entailed in this process of accommodation and gradual integration of similar 
or different concepts shared by different cultures. Such concepts are impregnated with relations between language 
and culture, which are also reflected in the relation between the form and the content of a language as well as 
beliefs, values, and needs of both the learner and teacher. Teachers’ discourse and culture in language classes have 
always been an interesting topic for educational researchers because of their wide scope of use and their cultural 
diversity, which is often influenced by the clash of two language and cultures; First Language Culture (FLC) and 
Target Language Culture (TLC). Cultural integration into language classes is so important that there are those who 
would emphasize the idea that teachers should not only be language specialists but also culture professionals who 
are able to build cultural bridges between a First Language (FL) and a Target Language (TL).  
4. The new grammar approach 
  More specifically in the new Ministry curriculum guidelines for French as second language teachers, a ‘new 
grammar approach’ as well as a cultural emphasis is stressed. The students in the class expect to understand those 
pupils' natural communication skills need to be sustained, developed and directed at continually seeking to expand 
in order to meet the challenges of constantly having to adapt to difference. It would enable them to approach 
interaction with the purpose of coming to an understanding and acceptance. They understood that the same thing 
was expected of them and they had to be modelling those very interactive aspects in a Social Action Approach 
(Banks & Banks, 2007; Forster, 1989). Decisions have to be made around the best way to teach communication in 
an intercultural second language classroom with grammar taking a secondary position, yet playing a more important 
role in sustaining all spontaneous interactions in the L2. Appropriate language use is often overridden by the 
question of the feel for the whole situation in keeping with the atmosphere during a whole interactional set and 
scene according to Zarate (1986). The idea behind the new approach is to ensure a certain balance. 
5. Evaluating and instructional videos 
      Evaluating student competencies is no longer haphazard but carefully aligned on the Common European 
Framework of Reference for Languages, and adapted to the Canadian context based on what tasks students can 
perform, what they 'Can-Do'. That includes different perspectives on learning, not with one learner set against 
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another, but with true evaluation set against a backdrop of criteria allowing autonomous progression with each 
student measuring personal progress and learning over time. 
The ministry has provided a series of videos for practitioners with the claim that they illustrate newly recommended 
strategies to be implemented. 
A critical review of these videos will show how on the one hand they support the new intentions while at the other 
hand they cover flaws in pedagogical practices including a lack of understanding of the new methodologies by some 
practitioners. Despite these flaws, it is clear that the Can-Do approach is by no means synonymous of slacking off. 
Perhaps the videos shown, samples of applications filmed by the Ministry of Education, could at times have given 
that impression, but only when looking at incomplete assessment activities. In addition, it was not clear to me that 
all future teachers understood what the contents of the videos entailed for their teaching practice and the additional 
effort required by teachers to implement such demanding approaches both at the level of lesson preparation but also 
in terms of physical effort in the classroom for demonstrations, organizational skills and feedback on language to be 
given to students.  
 
6. Conclusion 
 
The future teachers are somewhat caught in the conflict between traditional ways of evaluating that they understood 
and were familiar with, and the needed change in mental representation tied to the new approach. What was in fact 
positive is the strong message that assessment has to be carried out well in order to measure learning. 
 
This way of thinking is not in contradiction with the new perspective, yet somehow it appears to be quite demanding 
to teachers with high expectations for their students which could be somewhat surprising in today's school 
assessment practices with students expecting high grades to enter universities. Students clearly gauge the importance 
of feedback to students and the connections between measurement and learning. In teacher preparation courses, we 
usually are faced with students who already had some school placements, helping teachers in the field in a practical 
way but not having been taught the underlying concepts tied to their practice. It appeared that some of these students 
are resistant to "new" things as if in a way of saying" I already know it all", "I was in schools and the teacher let me 
teach", "I do not need to learn anything else".                                                                                                               
 
The new grammar approach avoids the situation of students only doing grammar exercises during class without 
speaking a word of French. Culture learning is in order for an increase in learner motivation and to increase one’s 
awareness of difference as well as an attempt to become more accepting. Hence the cultural approach is the key.  
 
Having developed the reasoning of the co-existence of culture and language without the emphasis being placed on 
grammar, the teaching of the target language, then, has to include the integration of cross-cultural aspects of 
communication, which can be achieved by the planned and careful selection of the language inventory that includes 
both linguistic and extra-linguistic aspects of the target culture (Swan, 1985; Morlat, ,2009; Steele & 
Suozzo,1994). As a result, language could build bridges from one socio-cognitive system to another (Seelye, 1976) 
which would consequently lead to the dissemination, interaction and interchange of the cultural commodities.  
 
Enhanced cultural awareness helps distinguish Target Language social norms, beliefs, and habits (Schulz, 2007). It 
also enables learners to adapt to new cultural foreign experiences through discussions about what is to be shared 
culturally and linguistically. In order for culturally integrated language classes to exist, the potential of expressing 
cultural differences and similarities has to be one of the main activities in language learning classes in which 
learners would inevitably need to develop their communicative skills, be aware of the linguistic and behavioral 
patterns, widen their scope of perception of other realities, and be encouraged to take risks (Goodman, 1990; Smith, 
1971).  
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    What teachers need to emphasize is the development of an awareness of differences and similarities that exist in 
traditional and new approaches and cooperation can often be more effective (Slavin,1995). 
      'Can-Do' as the advocated assessment strategy is in line with McNamara's and the European Union scales 
(McNamara & McNamara, 1976; Conseil de l’Europe, 1996) and in addition, in schools, emphasizes the importance 
of autonomous learning and of taking charge. These are the parameters underlying course delivery with the 
objective of learning content as well as increasing awareness and promoting openness to change. By showing their 
endorsement of the new implementations, future teachers of French demonstrate their understanding of 
professionalization at work.                                                                                                                                             
References 
Banks, J., and Banks, C. (2007) (Eds.). Multicultural education: issues and perspectives, Hoboken, NJ: John Wiley & Sons. 
Conseil de l’Europe, Conseil de la Coopération Culturelle, Comité de l’Éducation (1996). Les Langues vivantes : apprendre, enseigner, évaluer :
  un Cadre européen commun de référence. Projet 2 d’une proposition de cadre, p.45. Strasbourg: Editions du Conseil de l’Europe. 
Forster, K. (1989). "Basic issues in lexical processing", in: Marslen-Wilson, W. (Ed.), Lexical Representation and Process, Cambridge, Mass.: 
        MIT Press. 
Goodman, Y. (1990). "The development of initial literacy", in R. Carter (ed.), Knowledge about language, pp.135-144, London: Hodder and  
        Stoughton. 
Lado, R.(1957). Linguistics across Cultures: Applied Linguistics for Language Teachers, Ann Arbor: University of Michigan Press. 
Lado, R.(1961) Language Testing, London: Longman. 
McNamara, T. & McNamara T.F. (1996). Measuring Second Language Performance, Cambridge: Cambridge University Press. 
Ministry of Education (2012). Ministries of Education and Training, College and Universities’ Consultation on Ontario’s Enhanced Teacher 
         Education Program. Toronto: The Queen’s Printer. 
Morlat, J.M. (2009). L’approche interculturelle en classe de Français Langue Etrangère (on-line) 		
  
        Retrieved April 4, 2012. 
Rivers, W.M.(1981). Teaching Foreign Language Skills, Chicago: University of Chicago Press. 
Schulz, R. A. (2007). "The challenge of assessing cultural understanding in the context of foreign language instruction" Foreign Language   
        Annals, 40, 1, 2007, 9-26. 
Seelye, H.N.(1976). Teaching Culture: Strategies for Foreign Language Education, Lincolnwood II: National Textbook Company. 
Slavin, R.(1995). Cooperative learning: Theory, Research and Practice, New York: Prentice Hall. 
Smith, D. (1971). "Task training", AMA Encyclopedia of Supervisory Training, 581-586. New York: American Management Association. 
Steele R. & Suozzo, A. (1994), Teaching French Culture, Lincolnwood, Illinois, USA: National TextbookCompany.  
Stern, H.H. (1983). Fundamental concepts in Language Teaching, Oxford: Oxford University Press. 
Swan, M. (1985). "A critical look at the communicative Approach", English Language Teaching Journal pt.1, 39 (1), 2-12. 
Zarate, G. (1986). Enseigner une culture étrangère, Paris : Hachette, coll. F. Recherches et applications. 
 
 
